
Whole Child Model (WCM) Co-Creation Workshop: Designing Schools Where Every Child 
Thrives  

 

 

Introduction/Background 

Over the last eight years, we have walked alongside more than 150 visionary education 
leaders—from school directors and policymakers to grassroots community advocates and 
education entrepreneurs. Together, we have asked a fundamental question: how do we shift from 
rote instruction to learning experiences that center the actual lives and voices of Kenyan teachers 
and learners? 

Kenya’s Basic Education Curriculum Framework (BECF) paints a powerful picture of our learners. 
It envisions them graduating as engaged, empowered, and ethical citizens equipped with the 
21st-century competencies and values needed to thrive globally. But a policy on paper does not 
automatically change a child's day. For this vision to breathe, our classrooms must become 
spaces where children feel physically safe, emotionally secure, and deeply valued as active 
contributors to their own learning journeys. 

Believing in the transformative power of shared design, we took a bold step earlier this month. 
We did not just host a seminar; we hosted a living, breathing co-creation space. We brought 
together a vibrant room of teachers, students, parents, ministry officials, international partners, 
and community leaders for three days of intense collaboration. Our collective target was simple 
yet profound: How might we create a school community where learners feel safe, loved, valued, 
and successful? This report captures the essence of that room, the stories we shared, and the 
concrete, practical blueprints we built together. 

 

 

 

 

 

 

 



 

Our Aims for Gathering 

Instead of standard administrative goals, we gathered with a shared, active commitment to bring 
this vision down to earth: 

●​ Bridging Policy with Real Classroom Life: We set out to translate high-level 
Competency-Based Curriculum (CBC) theories into small, daily, practical routines that any 
teacher can implement, regardless of resources. 

●​ Building Genuine Trust Across the System: We intentionally broke down traditional 
hierarchies by sitting students, parents, funding partners, and policymakers at the same 
tables to design as equals. 

●​ Mapping and Honoring Our Local Assets: Rather than focusing on what our schools lack, 
we mapped the existing strengths, cultural wisdom, and creative materials already 
present within our communities. 

●​ Centering Socio-Emotional Wellness: We worked to embed trauma-informed care and 
holistic well-being directly into the physical and emotional architecture of the school day. 

●​ Creating and Sharing Practical Tools: We committed to walk away not with empty 
resolutions, but with field-tested toolkits and design blueprints ready for immediate use. 

 

Photo: Multidisciplinary design teams—bringing together regional school administrators, classroom 
educators, international partners, and student representatives—are engaging in table discussions to align 
Whole Child Model practices with local educational realities. 



 

We Started by Understanding Where We Are 

We began our journey by looking closely and honestly at the current realities of Kenyan 
education. We celebrated our national educational reforms—especially the CBC—which 
represent a beautiful, systemic commitment to nurturing the whole child over exam-centric rote 
learning. 

Yet, we did not shy away from the immense challenges on the ground. Educators spoke candidly 
about the heavy weight of packed academic schedules, deep-seated mindsets, high 
teacher-to-student ratios, and the intense pressure of syllabus coverage. We mapped out how 
emotional stress and lack of safety directly block cognitive development, recognizing that a child 
cannot learn if their nervous system is in survival mode. By establishing this clear starting point, 
we ensured that every design sprint was rooted in the true, unvarnished realities of our school 
communities. 

 

Photo: Workshop participants engage in a high-energy interactive activity, modeling the exact joy, 
connection, and safe relational spaces they aim to co-create for Kenyan classrooms.  

We Then Sought to Learn from Each Other 

With our challenges laid bare, we brought fresh material into the room: the core pillars of 
Transcend's Whole Child Model, shaped with our partners over months of co-creation and 
contextualization. We tested them against our own realities and found what we hoped: a shared 



language for something Kenyan educators already know in their bones, that small, intentional 
shifts in school design can trigger massive leaps in a child's sense of safety and belonging. 

We took a guided tour of Three Rivers Academy (TRA) to see these principles in physical action. 

Most importantly, we paused to truly listen to the student representatives from Three Rivers 
Academy and Garisson Senior School. They spoke to us with striking clarity about when they felt 
safe, when they felt unsafe, and what they actually needed from the adults in their lives.  

These conversations were enriched by policy perspectives from the Kenya Institute of Curriculum 
Development (KICD), the Ministry of Education (MOE), and UNESCO. By blending the lived 
experiences of students and teachers with the strategic perspectives of our policy and funding 
partners, we built a shared language and a unified commitment to action. 

 

Photo: Multi-disciplinary co-creation teams—consisting of international partners, funding stakeholders, and 
regional education leaders—collaborating in an outdoor asset-mapping session to identify community 
strengths. 

Our Vision for Kenyan Schools 

On Day 3, our multidisciplinary teams stepped forward to pitch their co-designed frameworks. 
Grounded directly in student feedback and visual presentations, we have synthesized five 
powerful suggestions that define our collective vision for Kenyan schools: 



1.​ Intentional Reception and Personal Recognition: How we start a child's day shapes their 
entire learning potential. We envision classrooms where every single student is met at the 
door with positive eye contact, a warm greeting, and their name spoken aloud. This tiny, 
cost-free routine signals to a child that they are seen, known, and welcome. 

2.​ Senses-Engaging, Kinesthetic Learning (Alternatives to the Cane): We must move away 
from rigid, desk-bound rote instruction and punitive discipline. Our vision champions 
teaching methodologies that engage the physical senses—integrating movement, play, 
and exploration. This keeps energy high and natural curiosity alive. 

3.​ Radical Confidentiality as the Prerequisite for Safety: Trust cannot exist without safety, 
and safety cannot exist without confidentiality. Students shared that knowing their 
personal struggles will not be gossiped about or used against them is the absolute 
foundation of a secure school environment. 

4.​ Actionable, Double-Loop Listening: Listening is not a passive exercise. We envision 
schools that create active, reliable channels for student voice, where feedback from 
learners directly shapes how classrooms are run and how teachers support them. 

5.​ A Top-Down Lifestyle of Mutual Respect: A healthy learning environment is caught, not 
just taught. To foster respect and emotional regulation in students, the school leadership 
must model these exact behaviors for teachers, who in turn model them for their learners. 

 

Photo: Student representatives from Three Rivers Academy and Garisson Senior School working directly 
alongside educators to co-design and draft classroom frameworks that prioritize safety, engagement, and 
belonging. 



 

Some Reflections by Participants 

The deep emotional and professional impact of these three days is best captured in the words of 
those who lived it: 

"The program stirs you up—it reminds me why I became a teacher and the value of what 
may seem as small adjustments in totally transforming the learning experience." 

"It starts with us. The environment we create for ourselves as educators and policymakers 
translates directly to the overall learning experience of our children." 

"I learnt about a model that helps children feel safe, like they belong and are cared for... 
The best part is its flexibility—it can be applied in pieces and adapted to localized contexts 
with extremely low financial resources." 

"It is entirely possible to create a safe learning environment for our kids in the little ways 
possible." 

What Next? 

This co-creation work is only getting started. Across the 3 days, we structured our reflections into 
four core areas to guide our immediate steps: 

1. What We Can Directly Apply 

Participants recognized several low-resource, high-impact routines from Strong Start and CARE 
that can be integrated immediately: 

●​ Greetings & Check-ins: Welcoming students individually by name at the door. 
●​ Breathe & Focus: Simple breathing exercises during transitions or at the start of a lesson. 
●​ Goal Setting: Dedicating the first few minutes of a class to helping learners set daily aims. 
●​ Brain Boosts: Using quick, active physical movements when classroom energy drops. 



 

Photo: Participants presenting final design frameworks focused on student-led safety, confidentiality, and 
TLC mindsets. 

2. What We Need to Navigate Safely (Implementation Challenges) 

Participants candidly noted structural hurdles that require thoughtful, localized adaptation: 

●​ Class Sizes & Time Constraints: Large classes and packed syllabi make highly 
individualized check-ins difficult to sustain. 

●​ The Language of "Love": The literal translation of emotional terms needs careful 
contextualization to feel professional and culturally appropriate. 

●​ Peer-Led Spaces: Student-led discussions and check-ins require clear boundaries to 
prevent bullying and protect privacy. 

3. What We Can Build On (Leveraging Existing Strengths) 

The model should never feel like a brand-new burden; it should enhance what teachers are 
already doing beautifully: 

●​ Existing Play & Song: Many classrooms already use games and chants; we can connect 
these more intentionally to transition and emotional regulation. 

●​ Teacher Duty & Supervision: Turning routine morning supervision into active, warm 
reception and well-being check-ins. 



●​ Current Student Leadership: Deepening existing prefect and student council structures 
to focus on peer support and inclusion. 

4. Where We Must Adapt and Modify 

To ensure the WCM succeeds in Kenya, we must give ourselves permission to adapt its tools: 

●​ Flexible Classroom Spaces: Designing movement routines that work in highly crowded, 
fixed-desk classrooms. 

●​ Simpler, Confidential Tracking Tools: Building lightweight, paper-based check-in 
protocols that do not add to teachers' administrative workloads. 

●​ Contextualized Care Vocabularies: Grounding terms of care, safety, and belonging in 
local language and cultural norms. 

 

Photo: Educators and local leaders share a collaborative moment of peer-to-peer reflection, discussing 
how to adapt and layer Whole Child Model practices onto existing school leadership and daily structures.  

 

 

 

 

 



 

 

Over the next year and a half, our community will work to design, adapt, contextualize, and pilot 
these practices, so our teachers can truly make them their own.  

 

Photo: The complete co-creation delegation – comprising learners, teachers, school leaders, government 
officials, non-profits organizations leaders, and international partners—gathered together to mark the 
launch of a unified, systemic journey toward holistic education.  
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